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▸Explain AUN-QA model and criteria

▸Apply content of AUN-QA criteria and process 

for Internal Quality Assurance (IQA) at program 

level

• Self-assess the current QA practice to identify 

gaps

Workshop Expected Learning Outcomes (ELOs)

Anuwong K, 2021
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Features of AUN-QA Model for Higher Education QA 

@ Programme Level

▸Principle-based QA model

▸Design based on Outcome-based Education 

framework

▸PDCA approach to quality

▸Designed for continuous improvement to good/best 

practice

▸Focus on Stakeholders’ needs

Anuwong, K. 2017
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Outcome-Based Education (OBE)

Clearly focusing and organizing everything in an educational

system around what is essential for all students to be able to do

successfully (ELOs) at the end of their learning experiences.

This means staring with a clear picture of what is important for

students to be able to do, then, the organizing the curriculum,

instruction, and assessment to make sure this learning

ultimately happens. (Adjusted from Spady, 1994)



Version 4.0

5



AUN-QA Criteria
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Requirements

1.1 The programme to show that the expected learning outcomesa are appropriately

formulated in accordance with an established learning taxonomy, are aligned to

the vision and mission of the university, and are known to all stakeholders.

1.2 The programme to show that the expected learning outcomes for all courses are

appropriately formulated and are aligned to the expected learning outcomes of

the programme.

1.3 The programme to show that the expected learning outcomesa consist of both

generic outcomes (related to written and oral communication, problem-solving,

information technology, teambuilding skills, etc.) and subject specific outcomes

(related to knowledge and skills of the study discipline).

1.4 The programme to show that the requirements of the stakeholders, especially the

external stakeholders, are gathered, and that these are reflected in the expected

learning outcomes.

1.5 The programme to show that the expected learning outcomes are achieved by the
students by the time they graduateb.

Criterion 1 - Expected Learning Outcomes
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Addendum

a Formulation of the “expected learning outcomes” shall consider the national,

regional and global points of reference of a postgraduate programme. As

such, elements related to original research, novelty, emerging theories and

practice in solving real-world problems, etc., in the graduate profile should

be assessed and benchmarked.

b The phrase “achieved by the students by the time they graduate” may

include student’s contribution after graduation in applying their doctorate-

level and other employability skills, that may be triangulated with the

referred qualification descriptors and/or the requirements of stakeholders
for the degree.

Criterion 1 - Expected Learning Outcomes

8
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Bloom’s Taxonomy (Revised): Cognition
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“Writing and Using Learning Outcomes: a Practical Guide” by Declan Kennedy, Aine Hyland, and Norma Ryan

Action Verbs
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Requirements

2.1 The specifications of the programme and all its coursesc are shown to be

comprehensive, up-to-date, and made available and communicated to all

stakeholders.

2.2 The design of the curriculum is shown to be constructively alignedd with achieving the

expected learning outcomes.

2.3 The design of the curriculum is shown to include feedback from stakeholders,

especially external stakeholders.

2.4 The contribution made by each coursec in achieving the expected learning outcomes

is shown to be clear.

2.5 The curriculum to show that all its coursesc are logically structured, properly

sequenced (progression from basic to intermediate to specialised courses), and are

integrated.

2.6 The curriculum to have option(s) for students to pursue major and/or minor

specialisations.

2.7 The programme to show that its curriculum is reviewed periodically following an

established procedure and that it remains up-to-date and relevant to industry.

Criterion 2 - Programme Structure and Content
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The information in the programme specifications include the below:

▸ Awarding body/institution

▸ Teaching institution (if different)

▸ Details of accreditation by professional or statutory bodies

▸ Name of the final award

▸ Programme title

▸ Expected learning outcomes of the programme

▸ Admission criteria or requirements

▸ Relevant benchmark reports, external and internal reference points, that may be used 

to provide information on programme learning outcomes

▸ Programme structure and requirements including levels, courses, credits, etc

▸ The date of writing the programme specifications.

(P.20)
14



The information to be included in the courses specifications 

include the below:

▸ Course title

▸ Course requirements such as pre-requisites, credits, etc

▸ Expected learning outcomes of the course in terms of knowledge, skills, and 

attitude

▸ Teaching, learning, and assessment methods that enable the expected 

learning outcomes to be achieved

▸ Course description, outline, or syllabus

▸ Details of student assessment

▸ Date on which the course specification was written or revised. 

(P.20)
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Addendum

c In the context of planning and delivering the programme research component

that is aligned to the expected learning outcomes, the term “course” or

“courses” should be referred to programme activities or/and assessment

tasks related to monitoring progression and reviewing academic

performance of a postgraduate student.

d Consequently, the term “constructive alignment” for the programme research

component could be shown or demonstrated by mapping between the

expected learning outcomes of the programme with activities or/and

assessment tasks related to progress and performance reviews of a
doctorate candidate/student.

Criterion 2 - Programme Structure and Content
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Requirements

3.1 The educational philosophy is shown to be articulated and communicated to all

stakeholders. It is also shown to be reflected in the teaching and learning activitiese.

3.2 The teaching and learning activitiese are shown to allow students to participate

responsibly in the learning process.

3.3 The teaching and learning activitiese are shown to involve active learning by the

students.

3.4 The teaching and learning activitiese are shown to promote learning, learning how to

learn, and instilling in students a commitment for life-long learning (e.g., commitment

to critical inquiry, information-processing skills, and a willingness to experiment with

new ideas and practices).

3.5 The teaching and learning activitiese are shown to inculcate in students, new ideas,

creative thought, innovation, and an entrepreneurial mindset.

3.6 The teaching and learning processes are shown to be continuously improved to

ensure their relevance to the needs of industry and are aligned to the expected

learning outcomes.

Criterion 3 - Teaching and Learning Approach
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Addendum

e The term “teaching and learning activities” for the programme research

component may include discussion and consultation with the supervisors as

well as programme activities and assessment tasks that are related to

progress monitoring and performance reviews of a postgraduate student.

Criterion 3 - Teaching and Learning Approach

18



Educational Philosophy
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What is an educational philosophy?

A set of related beliefs (behind

every school and every teacher)

that influences what and how

students are taught. It represents

answers to questions about the

purpose of schooling, a teacher's

role, and what should be taught

and by what methods.
Source: © 2005 McGraw-Hill Higher Education



Example: Educational Philosophy
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How do teacher-centered philosophies of education differ from student-centered

philosophies of education?

• Teacher-centered philosophies tend to be more authoritarian and conservative, and

emphasize the values and knowledge that have survived through time. The major

teacher-centered philosophies of education are essentialism and perennialism.

• Student-centered philosophies are more focused on individual needs, contemporary

relevance, and preparing students for a changing future. School is seen as an institution

that works with youth to improve society or help students realize their individuality.

Progressivism, social reconstructionism, and existentialism place the learner at the center

of the educational process: Students and teachers work together on determining what

should be learned and how best to learn it.

http://highered.mheducation.com/sites/0072877723/student_view0/chapter9/index.html



Example: Educational Philosophy
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What are some major philosophies of education in the United States today?

•Essentialism focuses on teaching the essential elements of academic and moral knowledge. Essentialists urge that

schools get back to the basics; they believe in a strong core curriculum and high academic standards.

•Perennialism focuses on the universal truths that have withstood the test of time. Perennialists urge that students read

the Great Books and develop their understanding of the philosophical concepts that underlie human knowledge.

•Progressivism is based largely on the belief that lessons must be relevant to the students in order for them to learn. The

curriculum of a progressivist school is built around the personal experiences, interests, and needs of the students.

•Social reconstructionists separated from progressivism because they desired more direct and immediate attention to

societal ills. They are interested in combining study and social action, and believe that education can and should go

hand in hand with ameliorating social problems.

•Existentialism is derived from a powerful belief in human free will, and the need for individuals to shape their own

futures. Students in existentialist classrooms control their own education. Students are encouraged to understand and

appreciate their uniqueness and to assume responsibility for their actions.

http://highered.mheducation.com/sites/0072877723/student_view0/chapter9/index.html



Example: Educational Philosophy
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How are these philosophies reflected in school practices?

• Essentialism and perennialism give teachers the power to choose the curriculum, organize the school

day, and construct classroom activities. The curriculum reinforces a predominantly Western heritage

while viewing the students as vessels to be filled and disciplined in the proven strategies of the past.

Essentialists focus on cultural literacy, while perennialists work from the Great Books.

• Progressivism, social reconstructionism, and existentialism view the learner as the central focus of

classroom activities. Working with student interests and needs, teachers serve as guides and

facilitators in assisting students to reach their goals. The emphasis is on the future, and on preparing

students to be independent-thinking adults. Progressivists strive for relevant, hands-on learning.

Social reconstructionists want students to actively work to improve society. Existentialists give

students complete freedom, and complete responsibility, with regard to their education.

http://highered.mheducation.com/sites/0072877723/student_view0/chapter9/index.html
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Lifelong Learning

Lifelong learning is defined as “all learning activity

undertaken throughout Life, with the aim of improving

knowledge, skills and competence, within a personal,

civic, social and/or employment-related perspective”

Source: European Commission

24



Lifelong Learning

The European Reference Framework sets out eight key competences for 

lifelong learning:

1. Communication in the mother tongue;

2. Communication in foreign languages;

3. Mathematical competence and basic competences in science and 

technology;

4. Digital competence;

5. Learning to learn;

6. Social and civic competences;

7. Sense of initiative and entrepreneurship;

8. Cultural awareness and expression.

Source: European Commission
25



Entrepreneurial Mindset
A set of core attributes that are central to entrepreneurial behavior (Timmons, 2007):

Source:Timmons, J., & Spinelli, S. (2007). New Venture Creation. Boston: McGraw Hill. 26

Entrepreneurial 
Mindset

Commitment 
and 

determination

Leadership

Opportunity 
obsession

Tolerance of 
risk

Ambiguity 
and 

uncertainty

Self-reliance 
and 

adaptability

Creativity

Motivation 
to excel

Courage



Requirements

4.1 A variety of assessment methodsf are shown to be used and are shown to be

constructively aligned to achieving the expected learning outcomes and the teaching

and learning objectives.

4.2 The assessment and assessment-appeal policies are shown to be explicit, communicated

to students, and applied consistently.

4.3 The assessment standards and procedures for student progression and degree

completion, are shown to be explicit, communicated to students, and applied

consistently.

4.4 The assessments methodsf are shown to include rubrics, marking schemes, timelines,

and regulations, and these are shown to ensure validity, reliability, and fairness in

assessment.

4.5 The assessment methodsf are shown to measure the achievement of the expected

learning outcomes of the programme and its courses.

4.6 Feedback of student assessment is shown to be provided in a timely manner.

4.7 The student assessment and its processes are shown to be continuously reviewed and

improved to ensure their relevance to the needs of industry and alignment to the

expected learning outcomes.

Criterion 4 - Student Assessment

27



Addendum

f The term “assessment methods” for the programme research component

may include semester-based and/or annual progress monitoring and reviews

of student’s academic performance, as well as the final assessment of the

thesis or dissertation leading to award of the postgraduate degree. The final

assessment of the thesis or dissertation may also be referred to as viva-voce

or thesis/dissertation defence.

Criterion 4 - Student Assessment

28
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Student Assessment
An example of a assessment rubric – criterion-referenced

30

Criteria
Descriptors

Performance 

Levels
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Student Assessment (Exercise)
Poor Passable Excellent Comments

1 Source Problems (5%) 1   2   3   4 5   6   7 8   9   10

2 Secondary Problems (10%)

- clarity of definition

- comprehensiveness

1   2   3   4

1   2   3   4

5   6   7

5   6   7

8   9   10

8   9   10

3 Analysis (45%)

- application of concepts

- data analysis (financial, marketing)

- use of critical reasoning skills

1   2   3   4

1   2   3   4

1   2   3   4

5   6   7

5   6   7

5   6   7

8   9   10

8   9   10

8   9   10

4 Recommended Alternative (10%)

- is justification convincing?

- use of theory to justify

1   2   3   4

1   2   3   4

5   6   7

5   6   7

8   9   10

8   9   10

5 Overall Presentation Standard (10%)

- structure and organisation

- writing mechanics

- proof reading

- referencing

- bibliography

1   2   3   4

1   2   3   4

1   2   3   4

1   2   3   4

1   2   3   4

5   6   7

5   6   7

5   6   7

5   6   7

5   6   7

8   9   10

8   9   10

8   9   10

8   9   10

8   9   10
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Student Assessment (Exercise)
Assessable Components Marker’s 

Comments

Weight

Structure and Layout

Legibly and professionally presented

Effective paragraph structure 

Writing Spelling

2.5

Content

Case study: Synopsis, discussion and identification of the 

case study issues

Diagnostic tools: Application and justification of at least two 

diagnostic tools from the OD Consultant’s Toolkit to identify 

the primary problem, the secondary problem/s and/or to 

suggest solutions 

Recommendations: Clearly linked to the primary problem 

and secondary problems, prioritised, justified and supported 

by relevant theories 

Conclusion

20

References

Chicago style only, in-text citations, 

reference list accurate & alphabetical

2.5



Requirements

5.1 The programme to show that academic staff planning (including

succession, promotion, re-deployment, termination, and retirement

plans) is carried out to ensure that the quality and quantity of the

academic staff fulfil the needs for education, research, and

service.

5.2 The programme to show that staff workload is measured and

monitored to improve the quality of education, re search, and

service.

5.3 The programme to show that the competencesg of the academic

staff are determined, evaluated, and communicated.

5.4 The programme to show that the duties allocated to the academic

staff are appropriate to qualifications, experience, and aptitude.

Criterion 5 - Academic Staff

33
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p. 28



Requirements

5.5 The programme to show that promotion of the academic staff is based

on a merit system which accounts for teaching, research, and service.

5.6 The programme to show that the rights and privileges, benefits, roles

and relationships, and accountability of the academic staff, taking into

account professional ethics and their academic freedom, are well

defined and understood.

5.7 The programme to show that the training and developmental needsh of

the academic staff are systematically identified, and that appropriate

training and development activities are implemented to fulfil the

identified needs.

5.8 The programme to show that performance management including

reward and recognition is implemented to assess academic staff

teaching and research quality.

Criterion 5 - Academic Staff

35



Addendum

g The term “competences” of academic staff appointed to be a supervisor for

a master’s or doctorate candidate or student should include competence to

provide an effective supervision for a master’s or doctorate level project.

This may include skills in providing guidance for the students to carry out

their research works based on their study plan and monitor the student’s

progression as according to the plan in order to ensure that they can finish

their project as planned.

h As such, the phrase “training and developmental needs” of the academic

staff may include training on how to be an effective supervisor for a
master’s or doctorate candidate or student.

Criterion 5 - Academic Staff

36



Number of Academic Staff (specify reference date and method of calculation used for FTE of academic staff)

Category M F
Total Percentage of 

PhDHeadcount FTE

Professors
Associate/Assistant Professors
Full-time Lecturers
Part-time Lecturers
Visiting Professors/Lecturers
Total

(p.29)

37



Requirements

6.1 The student intake policy, admission criteria, and admission

procedures to the programme are shown to be clearly defined,

communicated, published, and up-to-date.

6.2 Both short-term and long-term planning of academic and non-

academic support services are shown to be carried out to

ensure sufficiency and quality of support services for teaching,

research, and community service.

6.3 An adequate system is shown to exist for student progress,

academic performance, and workload monitoring. Student

progress, academic performance, and workload are shown to

be systematically recorded and monitored. Feedback to

students and corrective actions are made where necessary.

Criterion 6 - Student Support Services

38



Requirements

6.4 Co-curricular activities, student competition, and other student

support services are shown to be available to improve learning

experience and employability.

6.5 The competences of the support staff rendering student services

are shown to be identified for recruitment and deployment.

These competences are shown to be evaluated to ensure their

continued relevance to stakeholders needs. Roles and

relationships are shown to be well-defined to ensure smooth

delivery of the services.

6.6 Student support services are shown to be subjected to

evaluation, benchmarking, and enhancement.

Criterion 6 - Student Support Services

39



Number of Support Staff (specify reference date)

Support Staff

Highest Educational Attainment

TotalHigh 

School

Bachelor Master Doctoral

Student Services Personnel 

(enumerate the services)

Total

(P.32)
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Intake of First-year Students (last five academic years)

Academic Year

Applicants

No. Applied
No. Offered

No. 
Admitted/Enrolled

(P.33)

41



Total Number of Students (last five academic years)

Academic Year

Students

1st Year 2nd Year  3rd Year 4th Year >4th Year Total

(P.33)

42



43

Student Support

Student 

Support

Academic
Financial & 

Scholarship

Recreation 

& Sports

Career & 

Employment

Internationalization
Student 

Services

Housing

Mentoring & 

Counseling

Medical Care 

& Wellness

Must serve Programme 
Purposes and ELOs



Requirements

7.1 The physical resources to deliver the curriculum, including

equipment, material, and information technology, are shown to be

sufficient.

7.2 The laboratories and equipment are shown to be up-to-date, readily

available, and effectively deployed.

7.3 A digital library is shown to be set-up, in keeping with progress in

information and communication technology.

7.4 The information technology systems are shown to be set up to meet

the needs of staff and students.

7.5 The university is shown to provide a highly accessible computer and

network infrastructure that enables the campus community to fully

exploit information technology for teaching, research, service, and

administration.

Criterion 7 - Facilities and Infrastructure

44



Requirements

7.6 The environmental, health, and safety standards and access for

people with special needs are shown to be defined and

implemented.

7.7 The university is shown to provide a physical, social, and

psychological environment that is conducive for education,

research, and personal well-being.

7.8 The competences of the support staff rendering services related to

facilities are shown to be identified and evaluated to ensure that

their skills remain relevant to stakeholder needs.

7.9 The quality of the facilities (library, laboratory, IT, and student

services) are shown to be subjected to evaluation and

enhancement.

Criterion 7 - Facilities and Infrastructure

45



Facilities and Infrastructure

• Stakeholders’ Needs

• Alignment with Programme 

Objectives/Outcomes

• Maintenance & Upgrade 
system to standard

46Anuwong, K. 2016



Requirements

8.1 The pass rate, dropout rate, and average time to graduatei are shown

to be established, monitored, and benchmarked for improvement.

8.2 Employabilityj as well as self-employment, entrepreneurship, and

advancement to further studies, are shown to be established,

monitored, and benchmarked for improvement.

8.3 Research and creative work outputk and activities carried out by the

academic staff and students, are shown to be established,

monitored, and benchmarked for improvement.

8.4 Data are provided to show directly the achievement of the

programme outcomes, which are established and monitored.

8.5 Satisfaction level of the various stakeholders are shown to be

established, monitored, and benchmarked for improvement.

Criterion 8 - Output and Outcomes

47



Pass Rates and Dropout Rate (last five cohorts)

Academic 
Year

Cohort 
Size

% Completed First Degree in % Dropout During

3 Year 4 Year  >4 Year 
1st

Year 
2nd

Year  
3rd

Year 
4th Year & 
Beyond 

(P.37)
48



Addendum

i The component “average time to graduate” may be or may not be considered

based on contexts of the discipline and the country. While average time to

graduate could indicate programme efficiency and may still be monitored, if

average time to graduate for a postgraduate programme is not considered

important in the country’s higher education eco-system of the assessed

institution, this component may be omitted in the evaluation process for this

requirement. However, the consideration of this component is subject to the

judgement by the lead assessor, upon consultation with the chief assessor.

Criterion 8 - Output and Outcomes

49



Addendum

j The component “employability” for master’s or doctorate graduates may be or

may not be considered in the assessment process based on the country’s

contexts. Even though it may be monitored periodically as one of the

programme metrics, there may be circumstances that the graduate

employability of the programme may not be a norm in the country of the

assessed institution or viable indicator for measurement of the programme

achievement. In this case, this component or the whole statement in the

Requirement 8.2 may be omitted in the evaluation process. Alternatively,

other “appropriate measures” may be used to monitor the success of the

postgraduate programme. As such, similar to the Requirement 8.1, the

consideration of this component or the whole Requirement 8.2 is subject to

the judgement by the lead assessor, upon consultation with the chief
assessor.

Criterion 8 - Output and Outcomes

50



Addendum

k The term “research and creative work output” may include any kind of output

or deliverables produced by the academic staff and students in conjunction

with the research and creative work activities carried out and performed by the

academic staff and students involved in the programme. The outputs or

deliverables may be in form of publication materials such as journal articles,
articles or chapters in books, technical reports, monographs, artefacts, etc.

Criterion 8 - Output and Outcomes

51



Types and Number of Research Publication 

Academic Year

Types of Publication

Total

No. of

Publications

per

Academic
Staff

In-housel
Institutional

National Regional International

(P.38)
52
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Rating Scale
Rating Description

1 Absolutely Inadequate

The QA practice to fulfil the criterion is not implemented. There are no plans, documents, 

evidences or results available. Immediate improvement must be made.

2 Inadequate and Improvement is Necessary

The QA practice to fulfil the criterion is still at its planning stage or is inadequate where 

improvement is necessary. There is little document or evidence available. Performance of 

the QA practice shows little or poor results.

3 Inadequate but Minor Improvement Will Make It Adequate

The QA practice to fulfil the criterion is defined and implemented but minor improvement is 

needed to fully meet them. Documents are available but no clear evidence to support that 

they have been fully used. Performance of the QA practice shows inconsistent or some 

results.

4 Adequate as Expected

The QA practice to fulfil the criterion is adequate and evidences support that it has been 

fully implemented. Performance of the QA practice shows consistent results as expected.
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Rating Scale

Rating Description

5 Better Than Adequate

The QA practice to fulfil the criterion is better than adequate. Evidences support

that it has been efficiently implemented. Performance of the QA practice shows

good results and positive improvement trend.

6 Example of Best Practices

The QA practice to fulfil the criterion is considered to be example of best practices in the field. 

Evidences support that it has been effectively implemented. Performance of QA practice 

shows very good results and positive improvement trend.

7 Excellent (Example of World-class or Leading Practices)

The QA practice to fulfil the criterion is considered to be excellent or example of world-class 

practices in the field. Evidences support that it has been innovatively implemented. 

Performance of the QA practice shows excellent results and outstanding improvement 

trends.
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Gap Analysis
1. Determine 

Current 
State

3. Identify 

Gaps and 
Causes

4. Establish 

& Prioritize 

Action 

Plans to 
Close Gaps

Gap 

Analysis

2. Determine 

Desired or 
Future State

5. 

Implement 

Action 
Plans

6. Monitor & 

Evaluate 
Results

Anuwong, K. 2016
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Workshop: Gap Identification

Criterion 

Requirement 

number 
(1)

Current Practice 
(2)

Available 
Evidences (3)

Gaps in Practice 
(4) 

Anuwong, K. Copyright©2021
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Self-Assessment (Gaps Analysis)

Where you are Where you want to be

How to get there?

GoalsQA Standards

Gaps Gaps

Do

Improvement Plan to 
close “gaps”


